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PHILOSOPHY OF EARLY LEARNING: A Reggio Inspired Learning Approach  

Based on Alberta Education Early Learning Standards the Reggio Emilia philosophy supports and enriches the Alberta 
Education Kindergarten Program Statement. 
 
Young children are naturally curious active learners who learn by doing, moving, talking and engaging in interactions with adults, other 

children, and their environment.  

Reggio is a philosophy that encompasses the nature of children learning and teaching.  As children are actively engaged, they are 

clarifying information, integrating ideas from previous experiences and exploring, and experimenting with their environment.  They 

develop their imagination, creativity and ability to solve problems. 

Children are encouraged to explore and express themselves through a variety of graphic languages. Documentation is an important 

component focusing on capturing the always moving learning process. Teacher is in the role of researcher constantly evaluating and 

interpreting ongoing learning processes. The relationship of the parent in the life of the child and school in highly valued.  

In Early Learning programs, children actively engage in organized activities, purposeful play, and inquiry based learning through 

exploration of materials and their environment. Learner expectations are integrated through learning activities that are developmentally 

appropriate for young children. Early Learning programming addresses young childrenôs social, emotional, intellectual, physical, and 

creative needs. 

Ǐ Edmonton Catholic Schools Pre-Kindergarten Program Standards 

Ǐ Kindergarten Program Statement 

Ý 10 guiding principals provide a framework for Kindergarten programming 

Ý Learner Expectations in 7 learning areas 

 

Learner Expectations in the early literacy, early numeracy and citizenship and identity learning areas are the outcomes for Kindergarten in English 

Language Arts, Mathematics and Social Studies in the Program of Studies: Elementary Schools.  Learner expectations in other four learning areas 

are integrated and focus on the early learning in Science, Physical Education, Health and the Fine Arts. 

 

Early Numeracy 

 

Citizenship and Identity 

 

Environment and  

Community Awareness 

 

 
 

Personal and Social 
Responsibility 

 

Creative Expression 

 

Early Literacy 
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The Environment as the Third teacher 

Ǐ Rich engaging centres which change and evolve with developmental need 

Ǐ Classroom organized to facilitate movement 

Ǐ Evidence of natural materials  - rocks, shells, tree trunks, wood 

Ǐ Living materials  - plants, fish, etc. 

Ǐ Cozy spaces 

Ǐ Soft lighting 

Ǐ Spaces for regular, re-occurring documentation 

Ǐ Minimal commercially produced materials 

Ǐ Wicker baskets and clear bins for storage 

Ǐ Materials organized at childôs level - visible and accessible 

Ǐ Minimal adult space (teacher desk, materials . . .) 

 

Projects/Investigation (Inquiry based learning)  

Ǐ Schedule includes blocks of time to investigate, transform and invent 

Ǐ Children are encouraged to ask questions and explore to find answers 

Ǐ Emphasis on process not product  

Ǐ Space provided for open ended opportunities for exploration 

 

The 100 Languages of Children  

Ǐ Classroom ï Atelier ïDesignated space for children to engage in ongoing artistic expression 

Ǐ Variety of mediums available to children to encourage creativity and self directed exploration 

 

Documentation  

Ǐ Display Panels/posters ï photographs and scripting of dialogue communicating about work done, how work is 

done and why, evidence of learning 

Ǐ Displays of student work -Using childrenôs words and work to share what was explored 

Ǐ Evidence of inquiry - Childrenôs thoughts and discoveries recorded 

 

Relationships  

Ǐ Parent information board/area introducing staff members and Multi-Disciplinary Team to families 

Ǐ Monthly newsletter 

Ǐ Open communication with families 

Ǐ Scheduled Demonstrations of Learning ï parent/child/teacher involved 

Ǐ Family Orientated programming (FOP) sessions offered 

A REGGIO EMILIA INSPIRED CLASSROOM SHOULD INCLUDE:  
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Daily Routines  

Consistent routines are an important part of learning and help children experience success. 

 

Ǐ Visual cues for supporting routines displayed 

Ǐ Clear, established expectations for arrival, transitions and dismissal 

Ǐ Carpet  time ï prayer, calendar, sharing news (not to exceed 15 minutes) 

Ǐ Daily Literacy Activities (shared reading, read aloud, guided reading, independent reading, 

modeled/shared writing, reading intervention, phonemic awareness) 

Ǐ Centres- purposeful planned play which evolves throughout the year to meet developmental 

needs and interests of the children 

Ǐ Snack (with encouragement of conversation) 

Ǐ Daily physical activity/recess/phys.ed 

Ǐ Numeracy activities 

Ǐ Project time ï small and large group inquiry based discovery (teacher/child initiated) 

Ǐ Social/Science ï Evidence of these should be integrated into 

daily programming through literacy, or centre based projects 

Ǐ Fine Arts ï art/music/drama/movement ï embedded in all 

aspects of the program 

Ǐ Interactive opportunities to celebrate faith 
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Kindergarten Timetables  

Sample of Half Day Kindergarten Schedule (times are approximate) 

8:30 - 8:45 15 minutes 
Welcoming time (greetings, hang up coats, sign in, turn in notes from home, return library books, 
quiet designated activities), prayer, class meeting 

8:45 - 9:00 15 minutes Shared literacy (shared reading, poems, songs, chants, big books 

9:00 - 9:15 15 minutes Daily physical activity 

9:15-9:35 20 minutes 
Writers workshop (shared writing, interactive writing, mini lessons), individual writing time, writing 
conferences, author's chair 

9:35 - 10:20 55 minutes 

Learning Centres - small group and independent activities - literacy centres, guided reading, 
phonemic awareness, integrated content focused activities, Levelled Literacy Intervention (LLI), 
numeracy activities 

10:20 - 10:30 10 minutes Snack and encouragement of conversation 

10:30 - 10:45 15 minutes Outdoor recess 

10:45 - 11:15 30 minutes 
Special projects and other integrated curriculum activities, Social Studies/Science &Discovery/
Religion, Kindercooking 

11:15 - 11:20 5 minutes Review of the day, closing story/song, reflections, prayer 

Sample of Full Day Kindergarten Schedule 
(times are approximate) 

8:30 - 8:45 15 minutes 
Welcoming time (greetings, hang up coats, sign in, turn in notes from home, return library books, quiet 
designated activities), prayer, class meeting 

8:45 - 9:05 20 minutes Shared literacy (shared reading, poems, songs, chants, big books 

9:05 - 9:20 15 minutes Daily physical activity 

9:20 - 9:45 25 miinutes 
Writers workshop (shared writing, interactive writing, mini lessons), individual writing time, writing con-
ferences, author's chair 

9:45 - 10:00 15 minutes Snack and encouragement of conversation 

10:00 - 10:15 15 minutes Outdoor recess 

10:15 - 11:30 75 minutes 

Learning Centres - small group and independent activities - literacy centres, guided reading, phonemic 
awareness,  Integrated content focused activities, Levelled Literacy Intervention (LLI),  Numeracy Activ-
ities 

11:30 - 12:00 30 minutes 
Oral language activities, numeracy activities, Daily Physical Activity (DPA), share happenings at  
centres, share creations/discoveries 

12:00 - 12:45 45 minutes Lunch and recess 

12:45 - 1:00 15 minutes Read alouds/shared reading 

1:00 - 1:50 50 minutes 
Centres/special projects/provocations and other integrated curriculum activities, Social Studies/Science 
&Discovery/Religion, Kindercooking 

1:50 - 2:50 60 minutes Music/Dance, Read alouds/Shared reading, oral language activities, share creations/discoveries 

2:50 - 3:00 10 minutes Review of the day, closing story/song, reflections, prayer 
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Classroom Centres  

Learning Centres are a core part of Early Learning.  It is an 
important goal to make sure that each centre contains 
reading and writing experiences for children that are 
directly related to classroom teaching.  These centres need 
to evolve and grow with the childrenôs growing skills and 
knowledge. A childôs self-worth is the most important 
literacy tool you can give any child. Young children need to 
feel good about themselves in order to succeed. 

Religion 

Ǐ Visible Catholicity 

Ǐ Interactive prayer table with cross and Childrenôs Bible, 
Creation/Noahôs Ark books, religion books, Fisher Price 
Nativity, Benjaminôs Box book and Resurrection Eggs, In 
Godôs Image Resource and CD, Felt Board and Stories 

Art/Atelier Centre 

Ǐ Paint easel, paints, paintbrushes, aprons, assorted 
paper 

Ǐ Table area and open storage  with crayons, washable 
markers, safety scissors, natural/recycled materials, 
paper, glue, tape, clay 

Blocks/Building/ Lego 

Ǐ Clipboards, markers for blueprints, cardstock to make 
signs, maps 

Ǐ Toy animals, transportation toys, cars, trucks, different 
shaped blocks, train set 

Dramatic Play/House Centre 

Ǐ Kitchen set (playhouse frame, fridge, stove, sink), food, 
dishes, pots and pans, dress up clothes, grocery lists, 
phone book, recipe books, dolls, doll house, broom, 
mirror 

Puppet Theatre 

Ǐ Puppets 

Ǐ Soft toys for retelling stories 

Sand Table 

Ǐ Funnels, strainers, measuring cups and spoons sand 
toys, toy animals, wooden alphabet letters/ 
manipulatives, rakes, pails, shovels, writing materials to 
make signs 

Water Table 

Ǐ Funnels, sink and float materials, Styrofoam and other 
materials to make boats, empty containers  

Music / Listening Centre 

Ǐ  CD player/IPod docking station and books on CDôs 

Writing Centre 

Ǐ Pencils, markers, paper, notebooks, crayons, alphabet 
chart, word wall, stamps 

Classroom Library 

Ǐ Comfortable seating/reading area for children 

Ǐ Fiction and nonfiction books, culturally diverse books, 
rhyming, poetry, chanting, song books, wordless story 
books, repetitive, predictable books, books made by 
children, magazines 

Ǐ Display shelf so children can see the front of the books 

Science/Discovery Centre 

Ǐ Light table with transparent materials and shapes 

Ǐ Binoculars, magnifying glasses, overhead projector, 
flashlights, writing/drawing materials, measuring tapes, 
scales, nonfiction books on Science related topics, 
childrenôs digital camera for documentation, exploration, 
discovery 

Ǐ Seasonal/natural materials( snow, water, leaves, seeds, 
pinecones, rocks), plants 

Classroom computer / Smartboard Centre  

Ǐ Interactive curriculum based activities 

Alphabet Word Centre 

Ǐ Stamps, playdoh, magnetic letter, alphabet beads, puzzles, 
games 

Math/Numeracy Centre 

Ǐ Math literature, Math Big books, rekenrek (teacher and 
student), manipulatives, calendar, puzzles, games, dice, 
dominoes, number line, hopscotch 

Ǐ Manipulatives in easily accessible containers (buttons, 
unifix cubes, magnetic numbers, a variety of counters) 

Whole Group Gathering Place 

Ǐ Carpet, teacher chair, teacher easel/ big book stand, visual 
schedule, calendar, weather, thermometer, storage 
shelves,  

Small Group Gathering Place 

Ǐ A place for the teacher within the classroom to work with an 
individual child or a small group of children 

Loft Centre 
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LITERACY IN THE EARLY LEARNING CLASSROOM  

In addition to the recommended teacher resources: 

 

Ǐ Classroom Library ï books displayed with front cover visible 

Genres ï Picture books, fiction, nonfiction, humor, expository, informational, poetry, predictable, multicultural 

 Song books, nursery rhymes, magazines, cookbooks, grocery lists 

 Child created books 

Ǐ Daily visual schedules 

Ǐ Labels on objects around the room 

Ǐ Alphabet displayed at child level 

Ǐ Flannel board/story board with story characters for retelling 

Ǐ Puppets/soft animals for story retelling & dramatic play 

Ǐ Alphabet Centre with stamps, letters, playdough, etc. 

Ǐ Writing Centre with notebooks/paper, writing utensils, letter stamps, alphabet chart, first word books/picture dictionaries 

Ǐ Word wall for names of children and high frequency words they are familiar with 

Ǐ Pocket charts for story retelling and story sequencing 

Ǐ Stories on tape/CD with book 

Ǐ Digital literacy with Smartboard 

Ǐ Documentation of learning/experiences  -  digital cameras/flip cameras 

Ǐ Digital storytelling 

Ǐ Displays of childrenôs writing/illustrations (may be scribed) 

Ǐ Each centre has subject material related books 

Ǐ Clipboards, paper, and writing utensils are readily available for children to record/illustrate observations 
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Programming Considerations  

APPROPRIATE PRACTISE WHAT TO AVOID 

Ǐ Children sit for group instruction/morning routine or song, story, 
etc. for a maximum of 15 minutes (and this includes opportunity 
for movement within this time) 

Ǐ Morning routine is about 5 minutes that includes: review of 
calendar, prayer (song), welcome, talking about the dayé 

Ǐ Children being exposed to 3-4 books/stories a day where 

teacher reads, some stories are patterned and children revisit 
familiar favourites, opportunities given in centres for children to 
retell stories, etc. 

Ǐ Interactive reading experiences that encourage children to 
question, comment on events, make predictions 

Ǐ An inviting classroom library with  variety of text, genre, song, 
expository/narrative, some leveled text (i.e. a and b)  rich 
literature, big books with patterned text, classroom made 
books, books not only to theme, rug area, cozy corner, white 
easel 

Ǐ Children have the opportunity to explore fine motor skills with a 
variety of materials to ñwrite and drawò with.  i.e. felts, pastels, 
paint, sand, playdough, pencils.  Modeling of formal letter 
formation is encouraged. Using visual journals. 

Ǐ Children explore phonics through sounds, experimental writing 
using different mediums that is facilitated by teacher modeling 
during authentic writing experiences 

Ǐ Children being free to explore centres of their choice for an 
extended period of time each day (some centres may be 
assigned, others not). 

Ǐ All centres have clear learning outcomes embedded within 

Ǐ Time is created for meaningful projects, link to real world, 
project develops from children interest and is connected to 
program statement 

Ǐ Strong understanding of the program statement, guiding 
principles, and outcomes, is embedded in the program 

Ǐ Children are encouraged to discuss, questions, engage in 
conversation ï teacher is constantly looking at ways to create 
the need to talk and expand oral language 

 

Ǐ Children sitting on rug area beyond 15 minutes, 

Ǐ Children sitting  for a 15 minutes block without the opportunity to 
do chants, actions, and kinesthetically being engaged with the 
activity 

Ǐ Morning calendar taking extended time with calendar activity, 
kids watching a peer take several minutes to review non-
curriculum related math concepts that are linked with calendar, 
children copying date in their own calendar books 

Ǐ Teacher not having ñtimeò to read aloud to children daily, no 
favourite, familiar text for children to revisit, no felt board for 
retelling or puppet centre/dress up centre for retells, etc. 

Ǐ Teacher reading text with no child involvement ï children listen 

passively 

Ǐ Limited number of books on display, books displayed in non-

friendly/difficult to see and access way, minimal familiar text, lack 
of variety of genre 

Ǐ Using worksheets and printing books, and workbooks rather than 
blank paper or scribblerégiving formal printing lessons 

Ǐ Children copying a morning message off the whiteboard, cut and 
paste phonic sheets 

Ǐ Children have no time for centres ï when there is time, all 

centres are assigned ï children do not engage in purposeful play 
but demonstrate inappropriate behaviors 

Ǐ Centres are created for free play 

Ǐ There is no time for projects, or no space, or too messy ï time 

filled with calendar, printing books, copying morning message, 
agenda books, crafts, etc. 

Ǐ Outcomes associated with centres and activities are not clear 

Ǐ Children are asked to be quiet the majority of the time, and one 
word responses are regularly accepted 

Purposeful Play includes: 

Ǐ creating rather than duplicating 

Ǐ choosing activity rather than being told 

Ǐ using authentic skills rather than drill and practice 

Ǐ raising their own questions rather than answering teacher questions 

Ǐ create their own rather than do prescriptive crafts 

Ǐ move rather than wait 

Ǐ initiate rather than imitate 

Ǐ lead rather than follow 
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EARLY LEARNING STAND ARDS  

Ǐ The teacher documents discoveries 
and processes with the children to 
clarify learning during group projects. 

 

Ǐ The teacher creates displays/
document panels to share learning 
with school community and families. 

 
 
Portfolios 
 
A portfolio demonstrating a clear 
representation of growth is compiled over 
the year.  Portfolios include evidence and 
documentation that demonstrate the 
childôs development in all areas of the 
program. 
Portfolios should contain the following: 

Ǐ Self Portraits 

Ǐ Monthly ñwriting/drawingò samples  

Ǐ Language Sample 

        -  Can include:  Reggio inspired 
 documentation 

         - Digital pictures with scribing 

          - Audio/video clips 

Ǐ EYE ScreenðKindergarten only 

 

Ǐ Pyramid of Intervention (IPP) goals 
and strategies (if applicable) 

        - Functional Impact Statement 

         - Assessments 

         - Family Oriented Program Forms 

         - Post EYEðKindergarten only 

          - Year-end Transition 

Assessment is a natural, ongoing and important 

part of daily learning. By questioning and talking 

to children, listening to the language they use 

and observing their behavior, adults gain 

information about childrenôs levels of skill and 

understanding. Authentic Assessment is evident 

when; a teacher gathers and documents evidence 

of a childôs progress and growth as a learner, 

using the Pre-K Standards and/or the 

Kindergarten Program Statement as a guideline. 

 

Ongoing Assessment 
 

Ǐ Teacher observes children many times 
in different situations to build a 
complete assessment of their learning.  

 

Ǐ Teacher observes childrenôs work, 
skills and strategies. 

 

Ǐ The teacher provides ongoing 
feedback to children. 

 

Ǐ Teacher uses information to match 
learning activities to learning needs. 

 

Ǐ The teacher documents/scribes 
childrenôs thoughts and stories to 
accompany their work. 

 

Ǐ The teacher keeps anecdotal notes 
and/or uses checklists to record 
observations. 

 

Assessment and Portfolios in Kindergarten  

 
 
 
Binder (1 Binder for Class) 

Ǐ Consent Forms 

Ǐ Group Contact Notes/Data Collection 
Sheets 

Ǐ Checklists 
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Literacy 

Ǐ Nelson Language Arts: Kindergarten /Pre-K Teacherôs Resource Book (A practical resource book which includes backline 

masters for creating a literacy rich environment in your Early Learning classroom) 2000 

Ǐ Literacy Place for the Early Years, Kindergarten: Small Group - Shared/Guided Reading  Complete Package (includes: 6 copies 

each of 15 Small Group Titles, 6 copies of each of 5 Guided Reading Titles, Teaching Plan, Plastic Storage Bag)  

Ǐ Sails Shared Reading Big Books Kindergarten Level (Nelson Thompson).  Small books available in sets of 6. Poetry Posters 

Ǐ First Collections Plus for Kindergarten/Early Emergent Literacy ï 8 big books for shared reading, posters, little books for 

independent reading, developmentally sequenced small books (4 titles) 

Ǐ Alphakids - Alphabet Books with Teacher's Guide, (includes set of 26 Alphabet Books and Teacher's Guide) Scholastic Canada 

Ltd 

Ǐ Fountas and Pinnel Levelled Literacy Intervention Orange System (LLI) -  (All full day Kindergarten programs and available to 

half day programs) 

Ǐ Triple Treat Literacy Program for Pre-Kindergarten 

Ǐ Assortment of read aloud stories ï classroom library 

Math 

Ǐ Pearson- Math Makes Sense - Kindergarten: Teacherôs Guide (binder), Big Book, Addison Wesley Little Books, Emergent level, 

Rekenrek: Teacher's Demonstration/individual sets (6) 

Ǐ Manipulatives ï pattern blocks, link cubes, interlocking blocks, counting bears, buttons, magnetic / felt numbers 

Religion 

Ǐ In God's Image Resource Kit, Early Childhood, Celebrating the Wonder of God (Kit contains everything you need to teach the 

program: Catechist's Manual, Music CD, Story Apron, Puppet, Starter Sheets, Posters in a Container)  

Ǐ Interactive Prayer Table ï cross, childrenôs bible, interactive stories  

Social Studies 

Ǐ Many Voices: Kindergarten Package - includes: 2 Big Books, 6 copies of 5 Discovery Book titles (30), Set of Photo Cards (18), 

Set of Posters (8), Audio CD, Teacher Resource Guide/CD Copyright 2005 Pearson Education Canada  

Physical Education 

Ǐ  Ready-to-Use Physical Education Activities for Grades K-2 J. Landy et al Copyright 1992 Pearson Education Canada 

(Authorized for Grades 1 & 2) 

Ǐ Bucket & Rubber Chickens 

Ǐ Colored Scarves 

Ǐ Crazy Frog CDs 

Ǐ Balance beam/beanbag launcher/hopscotch 

Ǐ ABCDôs of Movement Kindergarten 

Additional Professional Reading 

Ǐ Designs for Living and Learning ï Transforming  Early Childhood Environments. Deb Curtis and Margie Carter 

Ǐ Working in the Reggio Way.  Julianne Wurm 

Ǐ Developmentally  Appropriate Practice .  3rd Edition 

Ǐ The Religious Potential of the Child.   Sofia Cavalletti 

Teacher Resources  
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PROFESSIONAL DEVELOPMENT  

COLLABORATIVE MULTIDISCIPLINARY LEARNING TEAMS  

Teams organized into cohorts of schools  

Classroom  
teacher services 

coordinated  by 
the educational 

consultant/team 
leader  Psychologists  

Behavioral Specialists  

Occupational Therapists  

Physical Therapists  

Adapted Phys -Ed Specialist  
Family School Liaison Workers  

Speech -Language Pathologists  

 Teacher  

Ǐ aƻƴǘƘƭȅ tǊƻŦŜǎǎƛƻƴŀƭ 5ŜǾŜƭƻǇƳŜƴǘ ǎŜǎǎƛƻƴǎ ŦƻǊ tǊŜ- YƛƴŘŜǊƎŀǊǘŜƴ ǘŜŀŎƘŜǊǎ ŀƴŘ 9ŀǊƭȅ 

[ŜŀǊƴƛƴƎ CŀŎƛƭƛǘŀǘƻǊǎ 

Ǐ CƻǳǊ 9ŀǊƭȅ [ŜŀǊƴƛƴƎ /ƻƴŦŜǊŜƴŎŜ 5ŀȅǎ  

Ǐ CƻǳǊ мκн 5ŀȅ tǊƻŦŜǎǎƛƻƴŀƭ 5ŜǾŜƭƻǇƳŜƴǘ {Ŝǎǎƛƻƴǎ ŦƻǊ Cǳƭƭ 5ŀȅ YƛƴŘŜǊƎŀǊǘŜƴ ǘŜŀŎƘŜǊǎ 

 

 

 

SNTA 

Ǐ р ŎŀƭƭōŀŎƪ ѹ Řŀȅ ǎŜǎǎƛƻƴǎ  

Ý ¢Ƙƛǎ ǎŜǊƛŜǎ ŀŘŘǊŜǎǎŜǎ ŘŜǾŜƭƻǇƳŜƴǘŀƭƭȅ ŀǇǇǊƻǇǊƛŀǘŜ ǇǊŀŎǝŎŜǎΣ ŦƻŎǳǎƛƴƎ ƻƴ ǘƘŜ 

ƛƳǇƭŜƳŜƴǘŀǝƻƴ ƻŦ ƛƴŎƭǳǎƛǾŜ ǎǳǇǇƻǊǘǎ ŦƻǊ ŎƘƛƭŘǊŜƴ  

Ǐ CƻǳǊ 9ŀǊƭȅ [ŜŀǊƴƛƴƎ ŎƻƴŦŜǊŜƴŎŜ Řŀȅǎ ǿƛǘƘ ƳǳƭǝŘƛǎŎƛǇƭƛƴŀǊȅ ǘŜŀƳ ƳŜƳōŜǊǎ 

 

Lƴ ǇŀǊǘƴŜǊǎƘƛǇ ǿƛǘƘ DǊŀƴǘ aŀŎ9ǿŀƴ ŀƴŘ IǳƳŀƴ wŜǎƻǳǊŎŜǎ ό{b¢! ǊŜŎŜƛǾŜǎ ŎƻǳǊǎŜ ŎǊŜŘƛǘǎύ 
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Multidisciplinary teams including SLP/OT visit teacher regularly: 

Ý  Model and facilitate strategies for teacher and assistant / Early Learning Facilitator 

Ý Whole group / small group / individual intervention related to Kindergarten Program Statement 
Learner Outcomes and Goals. 

3 multidisciplinary meetings with therapists and classroom teacher (sub time provided for meeting time 
with teacher):  

Ý Fall (Oct/Nov) 

Ý Winter/Spring (Feb/March) 

Ý Transition (May/June) 
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